
Researchers	
  from	
  the	
  Na.onal	
  Center	
  for	
  Postsecondary	
  Educa.on	
  suggest	
  the	
  Common	
  Core	
  State	
  
Standards	
  (CCSS)	
  “might	
  serve	
  as	
  a	
  good	
  founda.on	
  on	
  which	
  to	
  work	
  toward	
  improving	
  pedagogy	
  in	
  
community	
  colleges.”	
  What	
  do	
  the	
  standards	
  look	
  like	
  in	
  a	
  college	
  classroom?	
  This	
  workshop	
  looks	
  at	
  

ways	
  to	
  improve	
  student-­‐learning	
  outcomes	
  using	
  the	
  CCSS.	
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1.  Understand	
  general	
  tenets	
  of	
  Common	
  Core	
  

2.  Learn	
  basic	
  standards-­‐based	
  alignment	
  

3.  Learn	
  strategies	
  to	
  integrate	
  the	
  standards	
  into	
  your	
  own	
  curriculum	
  
	
  

OBJECTIVES	
  



1.  Career & College Ready (CCR) Standards 

2.  Grade bands  
•  K – 8 
•  9 – 10 
•  11 – 12  

3.  Focus on results rather than means 

4.  An integrated model of  literacy 

5.  Research and media skills blended into the Standards as a whole 

6.  Shared responsibility for students’ literacy development 

7.  Focus and coherence in instruction and assessment 
 

KEY DESIGN CONSIDERATIONS 



1.  Regular practice with complex 
texts and their academic 
language 

2.  Reading, writing, and speaking 
grounded in evidence from texts, 
both literary and informational 

3.  Building knowledge through 
content-rich nonfiction 

 

1.  Greater focus on fewer topics 
2.  Coherence: Linking topics and 

thinking across grades 
3.  Rigor: Pursue conceptual 

understanding, procedural skills 
and fluency, and application with 
equal intensity 

•  Conceptual understanding 

•  Procedural skills and fluency 

•  Application 
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OLD STANDARDS VS. COMMON CORE 



•  Curriculum available to teachers and community. 
•  Specifies the concepts, skills, techniques and artistic 

processes 
•  Guides instruction. 
•  Does not specify that every child do the same activity or 

project. 
•  Spiraling and builds along a continuum  
•  Curriculum should define the minimum that each child is 

responsible for learning 
•  All learners should all be included in the curriculum 

design. 
 

CURRICULUAR CONSIDERATIONS 









The	
  authors	
  recommend	
  that	
  community	
  colleges	
  	
  
1.  use	
  the	
  CCSS	
  11th	
  grade	
  assessment	
  (PARCC)	
  as	
  one	
  in	
  a	
  set	
  of	
  

mul.ple	
  measures	
  used	
  in	
  placement	
  decisions	
  for	
  students	
  entering	
  
college	
  directly	
  aTer	
  high	
  school	
  

2.  align	
  developmental	
  educa.on	
  and	
  introductory	
  college-­‐level	
  courses	
  
in	
  math	
  and	
  English	
  composi.on	
  to	
  the	
  CCSS	
  to	
  smooth	
  the	
  transi.on	
  
for	
  recent	
  high	
  school	
  graduates	
  entering	
  college	
  

3.  work	
  directly	
  with	
  local	
  K–12	
  partners	
  to	
  help	
  more	
  gradua.ng	
  high	
  
school	
  students	
  enter	
  college	
  without	
  needing	
  remedia.on	
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  COMMUNITY	
  COLLEGES	
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  STUDENT	
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Key	
  terms	
  
•  Career	
  and	
  College	
  Ready	
  (CCR)	
  
•  Text	
  complexity	
  
•  Close	
  reading	
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ACT TEXTUAL ELEMENTS 





TEXT COMPLEXITY 



(1) Structure.  
•  Low complexity  
•  Complex 
•  High complexity  
(2) Language Conventionality and Clarity. Texts that rely on literal, clear, contemporary, and 
conversational language tend to be easier to read than texts that rely on figurative, ironic, 
ambiguous, purposefully misleading, archaic, or otherwise unfamiliar language (such as 
general academic and domain-specific vocabulary). 
(3) Knowledge Demands. Texts that make few assumptions about the extent of  readers’ life 
experiences and the depth of  their cultural/literary and content/discipline knowledge are 
generally less complex than are texts that make many assumptions in one or more of  those 
areas. 
(4) Levels of  Meaning (literary texts) or Purpose (informational texts). Literary texts with a 
single level of  meaning tend to be easier to read than literary texts with multiple levels of  
meaning (such as satires, in which the author’s literal message is intentionally at odds with 
his or her underlying message). Similarly, informational texts with an explicitly stated 
purpose are generally easier to comprehend than informational texts with an implicit, 
hidden, or obscure purpose. 
 

TEXT COMPLEXITY 





EXAMPLE UNIT READINGS 






